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Abstract

Requesting has been seen as a complex sociolinguistic and sociocultural phenomenon.
Although research has examined some factors (e.g. the social factors) that may affect L2
speakers requesting behaviors across different social situations, little research has sought
to further explore whether these and other potential factors including situational factors
may influence teachers’ and students’ requesting behaviors in the EFL classroom contexts.
This study aims to explore whether contextual factors affect teacher and student request
types. This study used classroom observation for data collection. Five intact classes of
Freshman English at five different universities in Taiwan were observed. Over a 4 week
period, two lesson units of teaching were observed, video-taped, and audio-taped for each
class. A total of 39 periods, 50 minutes each, were observed. Teacher participants were
Chinese-speaking female college EFL teachers. Results showed that both teacher and
student requests were influenced by social factors including the social status and the
imposition of tasks. The findings showed that teachers with more authority tended to use
more direct requests, such as “You help me pass this.” It is interesting to note that the
teacher request “You help me pass this” referred to the lower degree of imposition. It was
also found that teachers performed a request for completing a task by using an indirect
request, ““...can you just go through the whole paragraph for us?” Findings also showed
that students with a lower social status tended to use more indirect requests, such as “ Can
I[...7”, and “Would you mind...?” The findings revealed that some contextual factors such
as teaching goals, teaching activities, and class management affected teachers’ requesting
behaviors. This study has theoretically and pedagogically significance.

Keywords: Requesting behaviours, social factors, contextual factors, sociocultural
perspective, sociopragmatic perspective

Introduction

Requesting behaviors are influenced by certain factors in different social contexts.
Research has found that L2 speakers’ requests may be influenced by social factors (e.g.
social status) and contextual factors (e.g., request goals) (Blum-Kulka, et al., 1989;
Economidou-Kogetsidis, 2010). Such research has explored certain potential factors that
may affect L2 speakers’ different uses of request; however, the findings do not seem to be
sufficient to explain college EFL teachers’ and students’ uses of request types in the
classroom settings. It is necessary to accumulate more research evidence for exploring
further some potential factors that may influence L2 teachers’ and students’ complex
requesting behaviors in the EFL classroom contexts.
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Objectives
The purpose of the study is to examine social and contextual factors influencing
EFL college teachers’ and students’ requesting behaviors in the classrooms.

Research Questions

Research questions of the study are: 1) Are teacher and student requests influenced
by social factors in the English classroom? 2) Are teacher and student requests influenced
by contextual factors in the English classroom?

Theory

For theoretical framework, three pragmatic theories provide a basis of studying
teachers’ and students’ requesting behaviors: speech act theory (SAT) (Searle, 1975;
Levin, 1983; Ellis, 2008), the theory of politeness (Brown and Levinson, 1987), and the
theory of context (Paltridge, 1996).

Methodology

This study used classroom observation for data collection. Five intact classes of
Freshman English at five different universities in Taiwan were observed. Over a 4 week
period, two lesson units of teaching were observed, video-taped, and audio-taped for each
class. A total of 39 periods, 50 minutes each, were observed. Five Chinese-speaking
female college EFL teachers were invited to participate in the study.

In this study, a framework of analysis was developed to analyze and explain college
EFL teachers’ and students’ requesting behaviors in the English classrooms. The analysis
consists of requests in terms of the levels of directness and potential factors that may
influence teachers’ and students’ uses of request types. The categorization of requests at
the directness level was based on previous taxonomies by Blum-Kulka, et al. (1989a),
Trosborg (1995), and Lee (2011).

Literature Review

Factors Influencing Teachers’ and Students’ Requesting Behaviors
L2 speakers’ requesting behaviors may be influenced by various factors: the

social factors, the contextual factors, and the others. The social factors include ‘social
distance” (D), social “power” (P), and rank of imposition (R) (Brown & Levinson, 1978,
1987, Blum-Kulka and Olshtain, 1984; Fukushima, 2000; Economidou- Kogetsidis, 2010;
)). In research on how the social factors affect requesting behaviors, Blum-Kulka and
Olshtain (1984) explain that the differences in the uses of requests may depend on the
“social constraints embedded in the situation.” They argue that “requests addressed to
superiors might tend, in a given culture, to be phrased in less direct terms than requests
addressed to social inferiors” (ibid., p. 197). To date, some studies (e.g., Blum-Kulka &
House, 1989; Yang, 2009; Economidou-Kogetsidis, 2010; Lee, 2011) aim at exploring to
what extent the social factors affect requesting behaviors in different social situations.
Economidou-Kogetsidis concludes that although the social “power,” “familiarity,” and the
rank of imposition may affect L2 speakers’ uses of request types in certain social
situations, other factors need to be taken into consideration for explaining L2 speakers’
different uses of request types in different social contexts.

Research has also found that some contextual factors may also affect L2 speakers’
requesting behaviors. Blum-Kulka, et al. (1985) and Blum-Kulka and House (1989), for
example, note some contextual and situational factors that may influence L2 speakers’
uses of requests, such as, the interlocutors’ rights and obligations, the estimated likelihood
for compliance, the urgency of request, the request goal, the setting, the formality and
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informality of the situation (See Economidou-Kogetsidis, 2010, for more information and
discussions).

Research on Requesting Behaviors in the Classrooms

Research has found that both teachers and students make requests in the classrooms
(e. g., Doughty & Pica, 1986; Tsui, Marton, Mok, & Ng, 2004; Dalton-Puffer, 2005).
Previous studies (e.g., Pica & Long, 1986; Ohta, 1994; Dalton-Puffer, 2005) reveal that
teachers make two types of requests: the direct requests and the indirect requests. Students
make requests in the English classrooms, too. Research has found that students make
different types of requests, including the direct type and the indirect type, in the ESL/EFL
classrooms (Dalton-Puffer, 2005; Ellis, 1992; Tseng, 1992).

Teacher and student requests are determined by certain factors. Teacher requests are
determined by various factors: the social, cultural, contextual, psychological, and
cognitive factors. A teacher request may be determined by such social factors as the social
power (P), the social distance (D), and the rank of imposition (R) (Brown & Levinson,
1978, 1987). Regarding the social power, for example, teachers may make a direct request
rather than an indirect request for the control of acts. Several studies (e.g. Falsgraf &
Majors, 1995; Dalton-Puffer, 2005) have found that these social factors affect the
teachers’ requesting behaviors. According to Dalton-Puffer, classrooms are characterized
by “participants who occupy stable roles that are clearly differentiated in terms of
hierarchical status” (p. 1281). Dalton-Puffer further explains that the ‘“asymmetric
distribution of power” in the classroom contexts make teachers use more direct requests
than indirect ones. With respect to the “imposition” factor, teachers’ linguistic choices in
requests may vary in their values and beliefs about whether students have an obligation to
pursue the request (Fukushima, 1990).

In addition to these social factors, the situational and contextual factors are also
likely to be influential on teachers’ uses of various requests, including rights and
obligations, estimated likelihood for compliance, urgency of request, topics, request goals,
settings, and formality and informality of the situation (Dalton-Puffer, 2005; Economidou-
Kogetsidis, 2010). According to Dalton-Puffer, “classrooms are a prototypical one-vs.-
many participant situation, combining a clear hierarchical differential between participants
with an uneven distribution of speaking rights” (p. 1278). Thus, teacher requests in terms
of directness level may be influenced by different contextual factors. Also, some potential
factors may also affect teacher requests in the English classrooms, such as the contextual
factors. Pica and Long (1986) note that the specific goals and methodology affect
teachers’ uses of the linguistic forms in requests. Chaudron (1988) notes that teachers’
requesting behaviors may be also affected by certain classroom contextual factors such as
classroom management (e.g. lecturing or grouping), code-switching (choice of language),
lesson content, tasks, and goals.

Research has found that students make different types of requests, including the
direct type and the indirect type, in the ESL/EFL classrooms (Dalton-Puffer, 2005; Ellis,
1992; Tseng, 1992). Ellis (1992) observes two ESL children’s development of the use of
requests in terms of the level of directness in the classrooms. His findings show that that
his subjects tend to use the direct requests (e.g., “Give me my paper” (e.g., “Can I take
book with me?”’). Some factors affect students’ requesting behaviors in the English
classrooms. These include the students’ proficiency level, the cognitive factor, student
motivation, the social factors, the individual factors, and the psychological factors. L2
learners’ uses of requests may be influenced by social, situational, cognitive,
psychological and individual factors (Yu, 2004; Yang, 2009; Economidou-Kogetsidis,
2010). Moreover, their characteristics such as motivation and L2 proficiency level can also
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explain L2 students’ uses in request (Lin, 2009, Yang, 2003, 2004). As for the
psychological factors, Ellis (2008) explains that “the extent to which learners are able to
encode illocutionary acts in socially appropriate ways may also depend on psychological
factors” (p. 191). Students’ requesting behaviors may also be affected by certain
contextual factors in the classrooms, such as, teacher talk, the wait time after teacher
questions, peer-peer or teacher-fronted interaction, code-switching (choice of language),
lesson content, tasks, and goals.

Findings
Q1. Are teacher and student requests influenced by social factors in the English
classroom?
The findings of the study revealed that teacher and student requests were affected by
social factors. For example:
1. Teacher: Did you do the assignment? Yes? You come up here please. Just read
your answer, OK? (Direct request)

Student: FRILATEISHERIF 7 15?2 ‘Can I just read here?’(Indirect request)
Teacher: FFIEEFFAIE, <Ok, ok.’ Teacher:
... BB get more money {RFLFRE _LHEEAIM,

...“Why did he get more money? You can just follow the instructions.’
Student: ZRIEAENEHEEF?

‘Teacher would you mind if I write the numbers, Teacher?’ (Indirect
request) (Teacher A)

2. TeacherRIRRAR . [FYAEHAEES. BIEEEES. .
‘If you don’t write..., you just write down in the classroom...I want to ask
you to write here.” (Direct request) (Teacher A)

3. Teacher:FTLAMRHL FMEFREKEGIFEEIR
‘I will have time to help revise your writing if you turn it in by next week.’
Student: EEHE— TN AJLAFIS?
‘Teacher can I take a look at it later, Teacher?’ (Indirect request)
Teacher: HEE?  ‘What to look at?’

Student:FJS{EI,  ‘Just look at this.’ (Teacher B)

4. Teacher: (Student’s nickname), {{REF{E—T, Thank you.
“You help me pass this. Thank you’ (Teacher B)
5. Teacher:B—HRIAEF— N ENIBRERMEIE,

‘I want to call for people by group to answer questions later.
Students: (making noises) (Teacher E)

In Examples 1 and 2, the teachers made direct requests by using the imperative
type, “You come up here”, and “You just write down in the classroom.” It can be seen that
a teacher with a higher social status tended to use more direct requests. In Examples 2 and
5, the teachers made direct requests by using the want statement type, “I want to ask you
to write here”, and “I want to call for people....” The findings showed that the teachers
with more authority tended to use more direct requests in the classroom. In Example 4, the
teacher made a direct request, ““You help me pass this.” The finding revealed that there
was less social distance or more familiarity between teacher and student. It is interesting to
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note that the teacher request “You help me pass this” referred to the lower degree of
imposition. That is, helping pass papers is never a heavy task in the classroom. Further
analysis found that teachers performed a request for completing a task by using an indirect
request, “Ok now... can you just go through the whole paragraph for us?”. Due to the
higher degree of imposition in this task, the teacher made an indirect request to ask the
student to complete it. The qualitative analysis from the data showed that these teachers’
requests were influenced by different social factors.

This qualitative analysis also showed that student requests were also influenced by
such social factors. In the above examples, the students with a lower social status tended
to use more indirect requests, such as “Can I...?” (Examples 1 and 3), and “Would you
mind...?” (Example 1). In Example 3, the student made a direct request, “Just look at
this”, to respond to the teacher request. The student’s use of a direct request was
influenced by the social factor imposition as revising students’ writings was considered as
teachers’ obligation. The qualitative analysis from the data showed that in fact student
requests were influenced by other different social factors.

Further analysis from the data also revealed that the social factor cannot solely explain
students’ requesting behaviors in the classroom. Surprisingly, the findings of this study
revealed that students did not use an appropriate request. Specifically, they probably did
not consider being polite or face-saving important while they were making certain
requests. For example:

6. Teacher: {ReREFT ER=ENE? BT HE!
“You said I got paid more, didn’t you? Impossible!’

Student: #7K%/>? ‘How much do you earn?’

Teacher: EFFZ/D? ‘What do you mean?”’ (Teacher E)
7. Teacher: .. ABIRMMIEAEERBRIE? BREW B, 7K. (MBEARMERS

! (EREEE?

‘Don’t you guys write the answers? You did. Yes. Ok. Will you read there or
here?’

Student: FXAE, TEISIEFIF ‘No, I want to read here.’

Teacher: AAEIE §F, B EHE(RIEIRAVZE. (REFEL(E? Which one? Three? #F
Good.
‘No? Ok. And try to do your best singing. Which one do you choose? Which one?
Three? Ok, Good.” (Teacher A)
In Example 7, the student made a direct request, “How much do you get paid?”” which is
an inappropriate request. In Example 7, the student answered by using a direct request, “I
want to...,” in which the student did not probably consider the face-saving aspect in the
interaction.

Q2. Are teacher and student requests influenced by contextual factors in the English
classroom?

The findings of the study revealed that teacher and student requests were affected by
contextual factors. Some contextual factors affecting teachers and students’ uses of request
types at the directness level as well as performance of pragmatic functions in requests
(e.g., teaching goals, teaching activities, and class management). For example:

1. Teacher: .. NEIWRPIELEERRERIE? BB B, iF2K, (REERE
[RAIBERSH? BEEREE?
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‘Don’t you guys write the answers? You did. Yes. Ok. Will you read over
there or here?

Student: AR, FEIEEFIF No, I want to read here.’

Teacher: ANEIR §F, AP EHE(RIETNVE S . {RIEFS24(E? Which one? Three?¥F
good.
‘No? Ok. And try to do your best singing. Which one do you choose?
Which one? Three? Ok, Good.” (Direct requests) (Teacher A)
2. Teacher:...I want you to get a partner. I want you and your partner to talk about
your best friend....Please introduce one of your best friend to your partner.
(Direct request) (Teacher B)

3. Teacher: ¥F , HIBFARIREEET  RICREMENELE , BRERE.

“Ok, for the right part, I tell you some words and you can see the translation with
them. You read them at home.” (Direct request) (Teacher B)

4. Teacher: SB=1E , KRS/ EERE? Affect BFZ,

‘Number 3, what does the weather affect? Affect means yingxian in
Chinese.’ (Direct request) (Teacher B)

5. Teacher: xxx, {REAEMAE". BIRBEESEHAE"
‘..., do you want to take a try?..Do you want to try to translate paragraph
four?” (Indirect Request)  (Teacher B)

6. Student:ZEMFAHBENS? ‘Teacher, can I have that?’ (Indirect request)
Teacher:[F{#? ‘What do you mean?’

Student: FEH0BAY, 1EIR? ‘The revised one, was it revised?” (Indirect request)

Teacher: XUBAY? ‘The revised one?’

Student: FLEF_EXBLE{RIB? ‘Did I give it to you?” (Indirect request)
(Teacher B)
7. Teacher: How long is the old wall? How long is it? How long is it? (Direct
request) (Direct request)
Student: fifth...
Teacher: Fifty feet long. Do you mean five? (Indirect request) (Teacher C)

8. Teacher:..2 B AERE:EEE. . .and you are not allowed to read script, FR{RAE

A E A EEERARZERRIS.  “You both have to speak out...and you are not
allowed to read the script. Please don’t read script with dialogues by two
speakers.’ (Direct request) (Teacher C)
9. Teacher: So, uh, can you tell us the meaning too? Tell us the meaning first.
Student: (answering) (Indirect request) (Teacher C)

10. Teacher: Hello, RERIRISR , BiFE CRIZERIMRER | ARIZEEK.

‘Hello, classmates sitting behind, write your name and student number on the sheet
and turn it back’ (Direct request) (Teacher E)
11. Teacher: Ok, first check whether you have the answer sheet, and also the test
paper. (Direct request) (Teacher E)

12. Teacher: FRIABINARIEIEN. F—TIE , ZPHE?
‘There’s something wrong with the computer...Wait a second. Where is the
button?’
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Student: FEPBELREHY Green, in the middle.’ (Direct request)
Teacher: I5{EM5?” This one?
Student: B2 —E52E  ‘Turn to your right more.” (Direct request)

(Teacher E)

The above data showed that these teachers tended to use more direct requests while
managing class (Examples 2 and 7), lecturing (Examples 4 and 5), checking answers
(Example 11), and assigning homework (Examples 3, 6, and 8). In Example two (e.g. “I
want you to....) and Example seven (“Write your name and student number...”), the
teachers gave instructions by using the direct requests. In Examples four and five, the
teachers were lecturing by using the direct requests, “What does the weather affect?”” and
“How long is the old wall?” Teachers used direct requests to check answers, “Which
one?”(Example 1) and “first check...” (Example 8), and to assign homework. In Examples
three and five, the teachers made direct requests, “I want you read them at home”, and
“You are not allowed to read the script” for assigning homework, “You read them at
home” (Example 3), and “You are not allowed to read the script” (Example 5). It can be
seen that these teachers tended to make indirect requests in doing exercises and practices.
They used indirect types such as “Do you want to try to translate paragraph four?”
(Example 5) and “Can you tell us the meaning, too?” (Example 9). Although teacher
requests were influenced by such contextual factors, other factors were influential too,
such as teacher characteristics. For example, Teacher B tended to use more direct requests
in different contexts in the classroom.

These findings also showed that student requests at the directness level were
influenced by other contextual factors in the classrooms, such as topics, settings, and
events. They used direct requests in helping teachers solve the computer problems
(Example 12), in which the student made a request in an informal situation. They used
indirect request types while they were talking to their teacher about their schoolwork
(Example 6). In Example one, the student responded to her teacher’s request by using a
direct request “No, I want to read here.” Such request was influenced by a specific event,
in which the student was asked to read in front of the class.

The pragmatic functions of requests performed by college EFL teachers and
students were also influenced by certain contextual factors in the classrooms. For
example:

13. Student: That’s all.

Teacher: That’s all? {RPSE15 EEEM={E, (XM 2ELEHEBFHER why?

BipiEls?

‘That’s all? Why are you talking about this only? You cannot explain why
you have good friends. Why? Because of fate?’
Student: Because we are classmates.

Teacher: Classmates? B @{RA—{E K", Bt @R classmates?

‘Classmate? Why are you classmates? You're a freshman and he is a
sophomore.’ (Request for clarification) (Teacher B)

14. Teacher:¥1, blogger, SEBEEERRAIEREES , (RIFRTHA? LEHE?

‘Right, blogger. Do you know any famous blogger in Taiwan? Is The Queen
famous?’

Student: &% “Wan-wan’
Teacher: ZE 22 EHERE? ‘Who is Wan-wan? What else?’
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Student: (Murmuring)
Teacher:Zf?.. B EEFEEZEARE?
‘Who? Is he a blogger?’ (Request for clarification) (Teacher B)
15. Teacher: How long is the old wall? How long is it? How long is it?
Student: fifth...
Teacher: Fifty feet long. Do you mean five? (Request for clarification)
(Teacher C)

16. Teacher:...Belgium, do you know? Belgium? In Europe, a small country.
Student: B, ‘Sweden.’

Teacher: IgBE ? ‘Sweden?’ (Request for clarification)
Student: g1, ‘Swiss’

Teacher: ¥igE? ‘Swiss?” (Request for clarification)

17. Teacher: EFFE middle age? BJLUISIEIE ? What is middle age? Can you take

a guess?’ (Request for information; request for encouragement)
(Teacher B)

Teacher: xxx, {FREAEAAE?. FRFEEAERAE?
‘..., do you want to take a try?..Do you want to try to translate paragraph
four?” (Request for encouragement) (Teacher B)
18. Teacher: All right, any other? Can we have one more person to say something?
Student: (One student is raising his hand) (Request for encouragement)

(Teacher C)
19. Teacher: {REEIFAEEIC—T , B8—T, twenty-fifth...
‘While writing down the number, read it please, and think about it.’
(Request for speculation) (Teacher B)

20. Teacher: How do we say this word? Freight? Do we pronounce the gh? Do
we pronounce the gh? (Request for speculation) (Teacher C)

In these examples, the teachers made requests for clarification, such as “Why are
you talking about this only?”, “Because of fate?”, “Why are you classmates?”, “Is The
Queen famous?” and “Who is Wan-wan?.” It can be seen that they tended to make more
requests for clarification while talking about the topic of daily-life experiences in the
classrooms. The findings also showed that they made requests for clarification in
lecturing, for example, “Do you mean five?” (Example 15), and “Sweden?” (Example 16).

These findings also showed that teachers tended to perform requests for
information while starting a new lesson and lecturing (Examples 1, 4, 7, and 17). In
Examples 17, 18 and 19, teachers made requests for encouragement while they were
lecturing or doing practices in the textbook with the students. They also made requests for
speculation and ability in lecturing (Examples 20, 21, and 22). They performed a request
for want in giving instruction (e.g. “Ok, now, turn to next page”), checking answers to
questions in reading, listening, and assignment (e.g. “I would like to ask six persons to
answer the six questions”, “Introduce your best friend”), conducting a task (e.g. “I want
you and your partner to talk about your best friend”, “Could you please assign your
partner?”’), managing a class (e.g. “Why didn’t you fill in your English this time?”,
“Would you please deliver in a slower way?”’), and assigning homework (‘“Please practice
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the questions at home™). These results showed that these teachers made requests for want
in different contexts in the classrooms.

Discussion

Social factors influencing teacher and student requests in the EFL classroom

The results also reveal that the teacher request types are affected by such social
factors as social power (social status and authority), social distance (familiarity), and
imposition. It is highly possible that college EFL teachers tend to make direct requests by
using imperatives and want statements (e.g., “I want to ask you to...”) because they think
they are in a higher social status or they have more authority in the classrooms. The results
seem to confirm with Dalton-Puffer’s (2005) and Economidou-Kogetsidis’ (2010), stating
that “asymmetric distribution of power” in the classroom contexts. Also, the familiarity
between teachers and students may also affect teachers’ uses of request types. For
example, they tend to use the direct request sub-types (e.g., “You help me...”) due to their
close relationship. It is possible that if there is more distance between teachers and
students, teachers tend to use the indirect request types, such as “Could you please...?”
Theoretically, Brown and Levinson’s ‘face-saving model’ (1978, 1987) can explain this.
In Brown and Levison’s model, there are two aspects of face. One of them is ‘positive
face’, which represents an individual’s desire to be accepted and liked by others. In the
data of the study, the degree of imposition is influential, too. The teachers may use a direct
or indirect type depending on how heavy the task is. For example, it is easy for students to
pass papers in the classrooms; therefore, teachers tend to use the direct request sub-types,
such as “You help me pass this.” In Searle’s (1975) classification of speech acts, the direct
and indirect requests of speech act are used to express a speaker’s desire and wish.

The results seem to reveal that student requests are influenced by social factors, too.
It 1s highly possible that students think they are in a lower social status in the classrooms,
so they use more indirect requests, such as “Can I...?” and “Would you mind...?”
Students may use a direct request type when they think they have closer relationship with
their teachers.

Contextual factors influencing teacher and student requests in the EFL classroom
The results also indicate that certain contextual factors affect teachers’ and

students’ uses of request types in the English classrooms. The results seem to confirm with
Chaudron (1988), Yu (2004), and Yang (2009), claiming that certain classroom contextual
and situational factors may influence teachers’ and students’ requesting behaviors, such as
classroom management (e.g. lecturing or grouping), code-switching (choice of language),
lesson content, tasks, and goals. The results reveal that the teachers tend to use direct
requests in managing classroom order and giving instructions. Not surprisingly, they make
direct requests as they have to draw students’ attention to the class and they have
obligation to do so. The results are compatible to the theory of context in pragmatics. As
Paltridge (1996) notes, language is variously understood and interpreted by the people
involved in the interaction in different contexts. Teachers and students are also considered
as social beings.

Based upon the above findings, the present study also makes the following
suggestions for further research. To make the results of the study more generalizable, there
is a need to take the subject and the gender factor into consideration.

Conclusion
The findings of the study showed that the teacher and student request types were
affected by such social factors as social power (social status and authority), social distance
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(familiarity), and the rank of imposition. The findings showed that some contextual factors
(e.g., goals, topics, classroom management) affected teachers’ uses of the request types at
the directness level. The findings also showed that student requests at the directness level
were also influenced by contextual factors in the classroom as topics, settings, goals, and
events.

References

Alemi, M. & Khanlarzadeh, N. (2016). Pragmatic assessment of request speech act of
Iranian EFL learners by non-native English speaking teachers. lranian Journal of
Language Teaching Research 4(2), 19-34.

Bella, S, (2012). Pragmatic development in a foreign language: A study of Greek FL
requests. Journal of pragmatics, 44(13), 1917-1947.

Blum- Kulka, S. (1983). Interpreting and performing speech acts in a second language —a
cross-cultural study of Hebrew and English. In N. Wolfson & E. Judd (Eds.),
Sociolinguistics and language acquisition (pp. 36-55). Rowley, MA: New House
Publishers, Inc.

Blum- Kulka, S., & Olshtain, E. (1984). Requests and apologies: A cross-cultural study of

speech act realization patterns (CCSARP). Applied Linguistics, 5(3), 196-212.

Blum-Kulka, S., House, J., & Kasper, G. (Eds.). (1989a). Cross-cultural pragmatics:
Requests and apologies. Norwood, NJ: Ablex.

Blum-Kulka, S., House, J., & Kasper, G. (1989b). Investigating cross-cultural pragmatics:
An introductory overview. In S. Blum-Kulka, J. House, & G. Kasper (Eds.), Cross-
cultural pragmatics: Requests and apologies (pp.1-34). Norwood, NJ: Ablex.

Brown, P., & Levinson, S. C. (1987). Politeness: Some universals in language usage.
Cambridge: Cambridge University Press.

Cazden, C. B. (2001). Classroom discourse: The language of teaching and learning.
Oxford: Heinemann.

Chaudron, C. (1988). Second language classrooms: Research on teaching and learning.
Cambridge: Cambridge University Press.

Chen, C. C. & Tseng, D. S. D. (2013). Requesting behaviors in the college EFL
classrooms: A Pilot Study. Paper presented at the 1st International Conference on
English Language Teaching: ELT in a Globalization Era, held in Tunghai
University, Taichung, Taiwan. November 22, 2013. .

Dalton-Puffer, C. (2005). Negotiating interpersonal meanings in naturalistic classroom
discourse: directives in content and language integrated classrooms. Journal of
Pragmatics, 37, 1275-1293.

Doughty, C., & Pica, T. (1986). Information gap tasks: Do they facilitate second language
acquisition? TESOL Quarterly, 20, 305-325.

Economidou-Kogetsidis, M. (2009). Interlanguage request modification: The use of
lexical/phrasal downgraders and mitigating supportive moves. Multilingua, 28, 79-
112.

Economidou-Kogetsidis, M. (2010).Cross-cultural and situational variation in requesting
behaviour: Perceptions of social situations and strategic usage of request patterns.
Journal of Pragmatics, 42, 2262-2281

Ellis, R. (1992). Learning to communicate in the classroom: A study of two learners’
requests. Studies in Second Language Acquisition, 14, 1-23.

Ellis, R. (2008). Studies of second language acquisition (2nd ed.). Oxford: Oxford
University Press.

Ellis, R., & G. Barkhuizen. (2005). Analysing learner language. Oxford: Oxford
University Press.

13t International Conference on Language, Education, Humanities and Innovation & 137

2nd International Conference on Open Learning and Education Technologies
5th & 6t April, 2019



FACTORS INFLUENCING TEACHER AND STUDENT REQUESTS IN EFL CLASS

Fukushima, S. (1990). Offers and requests: Performance by Japanese learners of English.
World Englishes, 9, 317-325.

Fukuya, Y. J., & Zhang, Y. (2002). The effects of recasts on EFL learners’ acquisition of
pragmalinguistic conventions of request. Second Language Studies, 21(1), 1-47.

Gagne, C. (2018). Indirectness and entitlement in product requests in British service
encounters. Journal of Pragmatics, 133, 1-14.

Kasper, G. and R. Schmidt. (1996) Developmental issues in interlanguage pragmatics.
Studies in second language acquisition, 18(2), 149-169.

Kasper, G., & Blum-Kulha, S. (Eds.). (1993). Interlanguage pragmatics. New Y ork:
Oxford University Press.

Kasper, G. (2001). Classroom research on interlanguage pragmatics. In K. Rose & G.
Kasper (Eds.), Pragmatics in language teaching (pp. 33-60).New York: Cambridge
University Press.

Kasper, G., & Carsten, R. (2005). Pragmatics in second language learning. In E. Hinkel
(Ed.), Handbook of research in second language teaching and learning, (pp. 317-
334). Mahwah, NJ: Lawrence Erlbaum Associates.

Lee, Y.-C. (2011). Comparison of politeness and acceptability perceptions of request
strategies between Chinese learners of English and native English speakers. Asian
Social Science, 7 (8), 21-35.

Levinson, S. C. (1983). Pragmatics. Cambridge: Cambridge University Press.

Lin, Y. -H. (2009). Query preparatory modals: Cross-linguistic and cross-situational
variations in request modification. Journal of pragmatics, 41: 1636-1656.

Long, M. H., & Sato, C. J. (1983). Classroom foreigner talk discourse: Forms and
functions of teachers’ questions. TESOL Quarterly, 15: 26-30.

LoCastro, V. (2012). Pragmatics for language educators: A sociolinguistic perspective.
New York: Routledge

Lee, Y.-C. (2011). Comparison of politeness and acceptability perceptions of request
strategies between Chinese learners of English and native English speakers. Asian
Social Science, 7 (8), 21-35.

Ma, X. (2006). Teacher talk and EFL in university classrooms. Unpublished Master’s
Thesis. Yangtze Normal University, Chongqing, China.

Niki, H. & Tajika, H. (1994). Asking for permission vs. making requests: strategies
chosen by Japanese speakers of English. Pragmatics and Language Learning
Monograph Series, 5, 110-124.

Paltridge, B. (2006). Discourse analysis: An introduction. New York: Continuum.

Pica, T., & Long, M. (1986). The linguistic and conversational performance of
experienced and inexperienced teachers. In R. Day. (Ed). Talking to learn:
Conversation in second language acquisition (pp. 85-98). Rowley, Mass: Newbury
House.

Pizziconi, B. (2009). Stereotyping communicative styles in and out of the language and
culture classroom: Japanese indirectness, ambiguity and vagueness. In G. R. Moron,
M. P. Cruz, L. F. Amaya, & M. de la O H. Lopez. (Eds.), Pragmatics applied to
language teaching and learning (pp. 221-254). UK: Cambridge Scholars
Publishing.

Rose, K. R. (2005). On the effects of instruction in second language pragmatics. System,
33(3), 385-399.

Schauer, G. (2006). Pragmatic awareness in ESL and EFL contexts: Contrast and
development. Language Learning, 56(2), 269-318.

Schauer, G. (2009). Interlanguage pragmatic development: The study abroad context.
New York: Continuum International Publishing Group.

13t International Conference on Language, Education, Humanities and Innovation & 138

2nd International Conference on Open Learning and Education Technologies
5th & 6t April, 2019



FACTORS INFLUENCING TEACHER AND STUDENT REQUESTS IN EFL CLASS

Schmidt, R. (1990). The role of consciousness in second language learning. Applied
Linguistics, 11, 129-158.

Searle, J. R. (1975). Indirect speech acts. In P. Cole and J. Morgon (Eds.), Syntax and
semantics 3: Speech acts (pp. 59-82). New York: Academic Press.

Soler, E. A. (2002). Relationship between teacher-led versus learners’ interaction and the
development of pragmatics in the EFL classroom. International Journal of
Educational Research 37,359-377.

Soler, E. A. (2008). Investigating pragmatic language learning in foreign language
classrooms. IRAL, 46, 173-195.

Taguchi, N. (2011). Pragmatic development as a dynamic, complex process: General
patterns and case histories The Modern Language Journal, 95, 605-627.

Taguchi, N. (2011).The effect of L2 proficiency and study-abroad experience
on pragmatic comprehension. Language Learning, 61(3), 904-939.

Takahashi, S., & L. Beebe. (1987). The development of pragmatic competence by
Japanese learners of English. JALT Journal, 8, 131-55.

Takimoto, M. (2008). The effects of deductive and inductive instruction on the
development of language learners’ pragmatic competence. The Modern Language
Journal, 92(3), 369-386.

Tatsuki, H. D., & Houck, R. N. (Eds.). (2010). Pragmatics: From research to practice:
teaching speech acts. In H. D. Tatsuki & R. N. Houck (Eds.) Pragmatics: Teaching
speech acts (pp. 47-66). Teachers of English to Speakers of Other Languages.

Tseng, David S. D. (1992). Adding a third language: An In-depth analysis of the teacher
questioning processes in a Chinese classroom. Unpublished doctoral dissertation,
University of Pennsylvania, Pennsylvania, U. S. A.

Trosberg, A. (1995). Interlanguage pragmatics: Requests, complaints and apologies.
Berlin, Germany: Walter de Gruyter & Co.

Tsui, A. B. M., Marton, F., Mok, I. A. C. and Ng, D. F. P. (2004). Questions and the space
of learning. In F. Marton & A. B. M. Tsui (Eds.), Classroom discourse and the
space of learning (pp. 113-137). Mahwah, NJ: Erlbaum.

Yang, X.-J. (2009). Pragmatic development in a second language: A cross-sectional study
on the acquisition of English requests by Chinese learners. Beijing: Defense
Industry Press.

Yu, M. C. (2004). 4 study of Taiwanese college students’ performance of pragmatic

behaviors in an L2 and their psychological processes (Part 2). A Final Report of a
National Science Project. Department of English, National Chengchi University.

13t International Conference on Language, Education, Humanities and Innovation & 139

2nd International Conference on Open Learning and Education Technologies
5th & 6t April, 2019



